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Marking and Feedback Policy 2023-24

This policy in practice outlines how teacher feedback is given to improve pupil learning.

This policy supports the idea that feedback should be ‘meaningful, manageable and
motivating’.

This Feedback Policy is developed to work in each department and is in line with effective practice from the EEF.
The methods and timing will need to be considered with careful professional judgement in each subject so that
the particular learning context of an individual pupil is taken into account.

The Department for Education’s research into teacher workload has highlighted written marking as a key
contributing factor to workload. As such, a working party of teachers/lead practitioners at Crompton House has
investigated alternatives to onerous written marking which can provide effective feedback in line with the EEF’s
recommendations, and those of the DfE’s expert group which emphasises that feedback should be: meaningful,
manageable and motivating. We have also taken note of the advice provided by the NCETM (National Centre for
Excellence in Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported
by the design and preparation of lessons.

At Crompton House feedback should be:

1. (Meaningful) Follow high quality instruction, including using formative assessment strategies. The formative
assessment strategies should be designed to assess the learning intentions and assess learning gaps so
feedback can be direct.

2.(Manageable) Be timely. Curriculum areas should discuss and evaluate when feedback should be provided
so that learning is maximised. Feedback should focus on: moving learning forward, targeting specific
learning gaps, it may focus on the task, subject and self-regulation strategies.

3. (Motivating) Careful thought should be given to how students receive feedback. Pupil motivation, self-
confidence, trust, and capacity to receive information can impact on effectiveness. Teachers should
therefore implement strategies to encourage learners to welcome feedback. Teachers should monitor
whether pupils are using it. Teachers should provide opportunities for feedback to be used so that pupil
learning can progress.

A shared understanding of teacher feedback:

CONTENT * PEOPLE

The content of feedback may focus on: Feedback may be directed towards
different people, be that:
= the particular task that & pupil has
undertaken; *  tothe whole class:
* the underlying processes related toa » to specific groups; or
specific subject; or = just toindividuals.
= apupil's seli-regulation.

.__ N n . :

METHODS TIMES

Feedback may be delversd
at different times. be that:

Feadback may be delivarad
wvia different methods:

* Verbally—this could be detailed
conversation or quick verbal comment; o

* during a lesson;

= immediately after a lesson: or
- sometime after a lesson.

= written—this may be written comments,
written marks, scores, or & combination.
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1.The principles of effective feedback

1. Lay the foundations for effective feedback.

Teachers will provide high quality instruction in lessons, including the use of formative assessment
strategies (using the effective questioning strategies we have committed to). High quality initial
instruction will reduce the work that feedback needs to do; formative assessment strategies are
required to set learning goals (what do | want students to know, understand and be able to do?) and to
assess learning gaps (how will | know what they know?) so feedback can be given to work towards a
class going of all students knowing more and mastering more.

2 Deliver appropriately timed feedback that focusses on moving the learning forwards.
a) Teacher judgement is important here — when is more immediate/ delayed feedback required?
The task, individual and class understanding should all be considered when planning lessons.
b) Feedback should focus on moving learning forward. High quality feedback may focus on the task,
subject and self-regulation strategies (see the work we have done on metacognition- have
students got the tools/ checklists to regulate their learning?)

3 Plan for how pupils will receive and use feedback.

a) Careful thought should be given to how pupils receive feedback. Knowing that the wording of
feedback is important to motivation and the time given for students to act on it is essential for
their improvement. Teachers should implement strategies that encourage learners to welcome
feedback and should monitor whether students are using it (p38-44 of close the gap toolkit).

Additional considerations:

o the focus of feedback and marking should be to further children’s learning.

o evidence of feedback and marking is incidental to the process; we do not provide additional
evidence for external verification.

o written comments should only be used where they are accessible to students according to age and
ability.

o feedback delivered closest to the point of action is most effective, and as such feedback delivered
in lessons is more effective than comments provided at a later date.

o feedback is provided both to teachers and pupils as part of assessment processes in the classroom
and takes many forms other than written comments.

o feedback is a part of the school’s wider assessment processes which aim to provide an appropriate
level of challenge to pupils in lessons, allowing them to make good progress.

o feedback should be regularly evaluated through student voice, assessment grades, in dialogue
with colleagues to find what works for ensuring effective practice.

o Pupils’ work should be reviewed by teachers at the earliest appropriate opportunity so that it
might impact on future learning. Pupil premium students should be prioritised to close the
attainment gap.

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF
toolkit to ensure that children are provided with timely and purposeful feedback that furthers their
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learning, and that teachers can gather feedback and assessments that enable them to adjust their

teaching both within and across a sequence of lessons.

2. Departmental methods for feedback
Teachers in all subjects are committed to providing effective feedback that is timely and moves learning
forward. Some methods that are used in some subjects:

a) Written methods of feedback; decoder comments may be used, raw marks or percentages.
Written feedback will usually focus on a specific task, subject or self-regulation and students will
be given time to act on the feedback.

b) Students will also be supported with self and peer assessment methods to help them develop an
understanding in a task, subject or self-regulation.

c) Verbal feedback will be given frequently. (See close the Gap booklet p59-62)

3.Common marking codes

The aim of this school-wide approach is to ensure high quality written communication within every
subject area. The symbols below should be annotated, where relevant, on students’ written work to
show students where they need to improve.

Literacy Codes
Marking for Literacy

At every formative and summative assessment point there will be an element of literacy feedback adapted
to suit the discipline of specific subjects. This could include feedback on spelling, punctuation and
grammar using the common marking codes below, as well as feedback on vocabulary, oracy and writing
conventions.

When using marking codes, the most common errors will be highlighted and annotated:

Sp = spelling error.

P = punctuation.

E = expression — check it is clear and accurate.
// = Start a new paragraph.

All students, in all year groups must have these marking code stickers on the front of their books/folders.

4. Departmental professional learning

Teachers in all Subjects are committed to continually developing their own knowledge of effective
feedback strategies and understand the importance of being secure in applying these skills. In addition
to the whole school feedback resources, the department promotes collaboration between colleagues;
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the sharing of effective practice, co-planning, moderating, team marking, coaching, and feeding back in
a climate of professional respect and the spirit of critical friendship.

Opportunities are provided for teachers to find out more information about the specific needs of
students within their classes so that teachers can adapt their teaching/ feedback to respond to the
strengths and need of the students they teach. Departmental feedback codes may be used to ensure
that feedback is phrased in the most useful way and that students have direction as to how they can
improve a piece of work.

Teachers in all subjects may find the following blogs/ books/ resources useful for developing their
knowledge:

EEF Poster:

Principles

Implementation

Lay the foundations for
effective feedback

3 4 5

Plan for how pupils will
receive and use feedback

Deliver appropriately timed
feedback that focuses on
moving learning forward

Carefully consider how to
use purposeful, and time-
efficient, written feedback

Carefully consider how
to use purposeful verbal
feedback

* Befors providing fesdbeck,
teachers shouid provide high
quality instruction, inciuding the
useof formative assessment

feedback needs to do; fomtive
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required o sat leaming intentions.
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and i assess kaming gaps
fiwhich feedback will address)

= There is not one clear answer

.

for when feedback should be
provided. Rather. teachers should
judge whether more immediate
or delayed feedback is required,
considering the characteristics of
the task set, the individusal pupil
and the collective understanding
of the class.

Feadback should focus on
maoving learning forward,
targeting the specific leaming
gaps that pupils exhikit.
Specifically, high quality feedback
may focus on the task, subject,
and seli-reguiation strategies.

Feadhback that focuses ona
leamear's personal charactenistics,
ar feedback that offers anly
general and vague remarks, is
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0,

= Careful thought should be

.

given to how pugils raceive
feadhack. Pupil motivation,
selt-confidence, their trust in
the teacher, and their capacity
to receive information can
impact feadback’s effectivensss.
Teachers should, therefora,
implement strategies that
encourage leamers to welcome
feadback, and should monitor
whether pupils are using it.

Teachers shauld also provide
appartunities for pupils 1o use
feecinack. Oniy then wil the
feechack loop be dosed so that
pupi learning can progress.

=

= Written methods of feedback,
including writien comments,
marks, and scores, can
improve pupi attainment;
however, the effects of writien
feedback can vary.

* The method of delvery land
whether a teacher chooses 1o
use writien or verbal feedback)
i kel 10 be less important
than ensuring that the principles
«of effective teacher feedback
[Recommendations 1-3 are
followed. Written feedback may
be effective if it follaws high
quality foundations, i timed
appropriately, focuses on the
task, subjact, and/or ssif-
regulation, and is then used
by pupils.

* Some forme of written feedback:
have also been associated
with a significant opportunity
cost due to their impact on
teacher workload. This should
be monitored by teachers and
school leaders.

= Verbal methods of feedback can
improve pupil attainment and
may ba more fime-efficient when
compared o some forms of
wiritten feedback.

» However, as with writtan
fteedback, the effects of verbal
feedback can vary and the
method of defivery is likely to be
less impartant than ensuring the.
principles of effective feacher
feedback {Recommendations
1-3) are followed.

* Schools should design

recommendations wil require
carsful consideration and this

implementation should be a
staged process, not an event.
This will include ongaing efective
professional development.

feedback pobicies which
promote and exemplify the
principles of effective feadback
{Recommendations 1-3).
Policies should not over-specify
features such as the fraquency
or method of feedback.
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Subject Example of non-negotiable document. (English KS4)

Marking and feedback Policy

Marking must be meaningful, manageable and motivating. We believe that verbal feedback and constructive marking help raise standards. These
strategies form the most useful and powerful ongoing diagnostic record of achievement. Feedback and marking makes tracking of learning objectives and
outcomes for individual learners on a day-to-day basis manageable and feeds onto the next cycle of planning for teaching. It is also an extremely
effective medium for ensuring that the learners are aware of their own progress and how they can improve.

Department:English Year Group: 10 Term: Autumn
AUT 1
Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Formative Language paper 2 question 2 Home Week 1
Formative Language paper 2 question 3 Personalised — peer-assessed written with CHS Class Week 2
sticker
Summative Language paper 2 reading section Class Week 3
Formative Language paper 2 question 5 Personalised — self-assessed written with CHS Class and Home Week 4
sticker
Formative AIC Act | Quiz Doddle % - recorded by students / now Home Week 5
replaced by paper quiz
AUT 2
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Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Formative One AIC paragraph Personalised — self-assessed written with CHS Class Week 8
sticker
Formative AIC Act Il Quiz Peer assessed in class Home Week 9
Summative AIC essay Class Week 10
Formative AIC Act Il quiz Doddle % - recorded by students Home Week 11
Formative One AIC paragraph Personalised — peer-assessed written with CHS Class Week 12
sticker
Summative AIC essay Class Week 13
Formative AIC Act lll quiz Doddle % - recorded by students Home Week 14
Department:English Year Group: 10 Term: Spring
Spring 1
Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Formative Language paper 1 question 2 Home As taught
Formative Language paper 1 question 4 Personalised — peer-assessed written with CHS Class As taught
sticker
Formative Ozymandias and London Doddle quizzes Doddle % - recorded by students Class As taught
Formative Practice GCSE poetry essay Personalised — self-assessed written with CHS Class As taught
sticker
Summative Summative assessment poetry essay Class As taught
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Formative Narrative / descriptive writing Personalised peer-assessed — verbal - written Class and Home As taught
down by students
Spring 2
Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Formative Doddle quizzes on Bayonet Charge, % via Doddle homework As taught
Remains and Storm on the Island
Formative Language paper 2 question 4 Class As taught
Formative Comparative mini essay on Tissue and | Personalised — self/peer assessed written with Class As taught
the Emigree CHS sticker
Summer 1
Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Formative Language paper 1 question 5 — Personalised — peer-assessed written with CHS Class As taught
descriptive writing sticker
Formative Language Paper 1 question 4 Class As taught
Summer 2
Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Summative Exam Language Paper 1 Exam Exam date




CROMPTON HOUSE CHURCH OF ENGLAND SCHOOL

% g'ﬂ”

Summative Exam Macbeth question Exam Exam date
Formative Macbeth Act Ill essay Peer or self assess using marking sticker. Class As taught
Formative Narrative writing Personalised — peer-assessed written with CHS Class As taught
sticker
Spring 2
Summative/Formative | Key Marking Piece Feedback type given H/WK or Date deadline
Classwork

Summative Language Paper 1 PiXL feedback sheet exam 24.2.23
Summative Language Paper 2 PiXL feedback sheet exam 24.2.23
Summative Literature mock exam exam 24.2.23
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Appendices 2 - Subject specific exam of Marking and feedback policy
complete. (MFL exam)

MFL Feedback

.. : MFL
Policy in practice

This policy in practice outlines how teacher feedback is given to improve pupil learning.

This policy supports the idea that feedback should be ‘meaningful, manageable and
motivating’.

We want to develop a feedback policy that works in each department and is in line with effective practice from
the EEF. We will outline some effective practice but want colleagues to understand that the methods and timing
will need to be considered with careful professional judgement so that the particular learning context of an
individual pupil is taken into account.

The Department for Education’s research into teacher workload has highlighted written marking as a key
contributing factor to workload. As such, a working party of teachers at Crompton House has investigated
alternatives to onerous written marking which can provide effective feedback in line with the EEF’s
recommendations, and those of the DfE’s expert group which emphasises that feedback should be: meaningful,
manageable and motivating. We have also taken note of the advice provided by the NCETM (National Centre for
Excellence in Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported
by the design and preparation of lessons.

At Crompton House feedback should be:

4. (Meaningful) Follow high quality instruction, including using formative assessment strategies. The formative
assessment strategies should be designed to assess the learning intentions and assess learning gaps so
feedback can be direct.

5.(Manageable) Be timely. Curriculum areas should discuss and evaluate when feedback should be provided
so that learning is maximised. Feedback should focus on: moving learning forward, targeting specific
learning gaps, it may focus on the task, subject and self-regulation strategies.

6. (Motivating) Careful thought should be given to how students receive feedback. Pupil motivation, self
confidence, trust and capacity to receive information can impact on effectiveness. Teachers should
therefore implement strategies to encourage learners to welcome feedback. Teachers should monitor
whether pupils are using it. Teachers should provide opportunities for feedback to be used so that pupil
learning can progress.

A shared understanding of teacher feedback:
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CONTENT * PEOPLE

The content of feedback may focus on: Feedback may be directsd towands
different pecple, be that:

- to specific groups; or
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METHODS TIMES

Feadback may be delversd
at different times. be that

= ‘erbally—this could be detailed
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- sometime after a lesson.
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4. The principles of effective feedback

5. Departmental methods for feedback

6. Common whole school marking codes

4. Departmental Professional Learning

5. Appendices — subject specific examples of effective practice.

1.The principles of effective feedback

1. Lay the foundations for effective feedback.

Teachers will provide high quality instruction in lessons, including the use of formative assessment
strategies (using the effective questioning strategies we have committed to). High quality initial
instruction will reduce the work that feedback needs to do; formative assessment strategies are
required to set learning goals (what do | want students to know, understand and be able to do?) and to
assess learning gaps (how will | know what they know?) so feedback can be given to work towards a
class going of all students knowing more and mastering more.

2 Deliver appropriately timed feedback that focusses on moving the learning forwards.
c) Teacher judgement is important here — when is more immediate/ delayed feedback required?
The task, individual and class understanding should all be considered when planning lessons.
d) Feedback should focus on moving learning forward. High quality feedback may focus on the task,
subject and self-regulation strategies (see the work we have done on metacognition- have
students got the tools/ checklists to regulate their learning?)

3 Plan for how pupils will receive and use feedback.

b) Careful thought should be given to how pupils receive feedback. Knowing that the wording of
feedback is important to motivation and the time given for students to act on it is essential for
their improvement. Teachers should implement strategies that encourage learners to welcome
feedback and should monitor whether students are using it (p38-44 of close the gap toolkit).

Additional considerations:
o the focus of feedback and marking should be to further children’s learning.
o evidence of feedback and marking is incidental to the process; we do not provide additional
evidence for external verification.
o written comments should only be used where they are accessible to students according to age and
ability.

10
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o feedback delivered closest to the point of action is most effective, and as such feedback delivered

in lessons is more effective than comments provided at a later date.

o feedback is provided both to teachers and pupils as part of assessment processes in the classroom

and takes many forms other than written comments.

o feedback is a part of the school’s wider assessment processes which aim to provide an appropriate

level of challenge to pupils in lessons, allowing them to make good progress.

o feedback should be regularly evaluated through student voice, assessment grades, in dialogue

with colleagues to find what works for ensuring effective practice.

o Pupils’ work should be reviewed by teachers at the earliest appropriate opportunity so that it

might impact on future learning. Pupil premium students should be prioritised to close the
attainment gap.

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF
toolkit to ensure that children are provided with timely and purposeful feedback that furthers their
learning, and that teachers can gather feedback and assessments that enable them to adjust their
teaching both within and across a sequence of lessons.

2. Departmental methods for feedback
Teachers in MFL are committed to providing effective feedback that is timely and moves learning
forward. Some methods that are used in MFL are:

d)

e)

f)

g)

h)

j)

k)

Written methods of feedback; decoder comments may be used, raw marks or percentages.
Written feedback will usually focus on a specific task, subject or self-regulation and students will
be given time to act on the feedback.

Students will also be supported with self and peer assessment methods to help them develop an
understanding in a task, subject, or self-regulation.

Verbal feedback will be given frequently. (See close the Gap booklet p59-62)

Whole class feedback: WAGOLL, addressing common misconceptions as they arise, teacher
circulation to address common errors

Use of PLCs
Computer room instant feedback on Teams
Use of a visualiser

Assessment for learning: mini whiteboards, thumbs, RAG, targeted questioning, hands up for
scores

Vocab SWIKs

KS3 specific examples of feedback (what is common across a year group?):

Mini SWIKs (vocab tests bi-weekly on small units of vocab)
Big SWIKs (vocab tests at the end of each half term)

11
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e Individual written feedback on paragraphs of writing
e Phonics tests — 2 per year with an individual mark and whole class feedback
e WAGOLLs and visualiser whole class feedback

KS4 specific examples of feedback (what is common across a year group?):

e Mini SWIKs (vocab tests weekly on small units of vocab)
e Big SWIKs (vocab tests at the end of each unit)

e Individual written feedback on essays

e Mock speaking exams with feedback

e WAGOLLs and visualiser whole class feedback

KS5 specific examples of feedback (what is common across a year group?):

e Mini SWIKs (vocab tests on small units of vocab — 3 per topic)

e Big SWIKs (vocab tests at the end of each unit)

e Individual written feedback on summaries, essays, written work answering a question
e Regular stimulus card feedback — minimum 1 per topic

e WAGOLLs and visualiser whole class feedback

Teachers in subject ensure students understand feedback and know how to engage with it by:

e Giving DIRT time — this is embedded into the scheme of work

e Using the visualiser to explore WAGOLLs

e Setting misconception/spot the error starters and going through these with the whole class
before pupils engage with individual feedback

e Circulating around the classroom while pupils are completing red pen tasks, in order to assist 1-
2-1

3.Common marking codes

The aim of this school-wide approach is to ensure high quality written communication within every
subject area. The symbols below should be annotated, where relevant, on students’ written work to
show students where they need to improve.

Literacy Codes
Marking for Literacy

At every formative and summative assessment point there will be an element of literacy feedback adapted
to suit the discipline of specific subjects. This could include feedback on spelling, punctuation and
grammar using the common marking codes below, as well as feedback on vocabulary, oracy and writing
conventions.

When using marking codes, the most common errors will be highlighted and annotated:

Sp = spelling error.

P = punctuation.

E = expression — check it is clear and accurate.
// = Start a new paragraph.

All students, in all year groups must have these marking code stickers on the front of their books/folders.
12
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4. Departmental professional learning

Teachers in MFL are committed to continually developing their own knowledge of effective feedback
strategies and understand the importance of being secure in applying these skills. In addition to the
whole school feedback resources, the department promotes collaboration between colleagues; the
sharing of effective practice, co-planning, moderating, team marking, coaching and feeding back in a
climate of professional respect and the spirit of critical friendship.

Opportunities are provided for teachers to find out more information about the specific needs of
students within their classes so that teachers can adapt their teaching/ feedback to respond to the
strengths and need of the students they teach. Departmental feedback codes may be used to ensure
that feedback is phrased in the most useful way and that students have direction as to how they can
improve a piece of work.

Teachers in MFL may find the following blogs/ books/ resources useful for developing their knowledge:

EEF Poster:
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7. Subject non-negotiable document

Marking must be meaningful, manageable and motivating. We believe that verbal feedback and constructive marking help raise standards. These
strategies form the most useful and powerful ongoing diagnostic record of achievement. Feedback and marking makes tracking of learning objectives and
outcomes for individual learners on a day-to-day basis manageable and feeds onto the next cycle of planning for teaching. It is also an extremely
effective medium for ensuring that the learners are aware of their own progress and how they can improve.

Marking and feedback Policy

AUT - Year 7 SPANISH

Summative/Formative Key Marking Piece Feedback type given H/WK or Date deadline
Classwork
Summative Phonics test 1 Mark given and whole class feedback with do Classwork Week 6 w/fc ot
now Oct

Formative 8ig SWIK 1 Grammar focus: ser and Pesr marking Classwork Week 8 wyc 30th
tenerin 157 2™ and 3™ person Oct

Formative Writing — give name, age, birthday, Teacher marking — WWW, EBl and Do now Classwork week 9 w/c 6th
talk about pets Nowv

Spring — Year 7 SPANISH

Summative/Formative Key Marking Piece Feedback type given H/WK or Date deadline
Classwork

Summative Summative assessment 1 Listening and reading — peer marking Classwork Week 16 w/c 8t

Writing — teacher marking =0

Phonics — from AUT term week 6

Marking must be meaningful, manageable and motivating. We believe that verbal feedback and constructive marking help raise standards. These
strategies form the most useful and powerful ongoing diagnostic record of achievement. Feedback and marking makes tracking of learning objectives and
outcomes for individual learners on a day-to-day basis manageable and feeds onto the next cycle of planning for teaching. It is also an extremely
effective medium for ensuring that the learners are aware of their own progress and how they can improve.

Marking and feedback Policy

AUT 1-Year 10

Summative/Formativ | Key Marking Piece Feedback type given H/WK or Date deadline

e Classwork

Formative assessment Translation into Spanish Written feedback Classwork Week 4 251" Sept

Formative assessment 40 word and 90-word essay — Me, my Written and whole class feedback with Classwork Week 6 5 Oct
family and friends WAGOLL

AUT 2 —Year 10

Summative/Formativ | Key Marking Piece Feedback type given H/WK or Date deadline

e Classwork

Formative assessment Big SWIK on Me, My Family and Friends | Peer assessment Classwork Week 2 10t Oct

Formative assessment Photo card on technology Written feedback and whole class feedback Classwork Week 10 13" Nov

with WAGOLL
Summative assessment Summative assessment 1 - reading, Written and whale class feedback an essay Classwork Week 11 20t Nov

listening, sentence translations and 90- | section with WAGOLL
word essay

SPRG 1—Year 10

Summative/Formative Key Marking Piece Feedback type given HWK or Classwork Date deadline
Formative assessment Big SWIK on Technology Peer assessment Classwork Week 16 2" Jan
Summative assessment Summative assessment 2 — 90 words Written feedback (1 x feedback sheet) Classwork Week 21 12" Feb
Summative assessment Summative assessment 2 - 150 words | Written feedback (1 x feedback sheet) Classwork Week 21 12t Feh
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8. Appendices — subject specific examples of effective practice.

1- AUTS)

Name Name:

Date:
nark 21 | Mo tengo mascotas.

SECTION INTO SPANISH

22 | Goodbye

23 | @enerous

2 Fatal -
24 | asister
3 [wivoen
25 | Twelve
4 Mz llamao...
26 [acar
AauT2
B oy GR&MMA?-— Translate (ser and tener):

FE R

& Divertido/a

7 Listo/a
28 | Tiens
B | Guay
5 | sincero/a
auTa 3 | Es
10 | Tengo once afios.
11 | iCuantos afios tienss?
30 | Eres
AUTS
1z [ Tengo..

- urapermere _ Mo ere-

14 | Unhermanastro
auTE PUPIL REFLECTION:

15 | icuande es tu cumpleafios?

Please review your results and update your PLCS (AUT1 — AUTS) in your

16 Enero
knowledge organiser booklet.

17 | Diciembre

AUTT
1B | catorce

19 | treinta

AUTS
20 [unparro

Your Spanish friend wants you to introduce yourself! Write the following information in Spanish and use full

sentences where approp
Feedback

Success eriteria:
WWW

‘You have covered gl gf the bullet paints
‘You have covered most of the bullet points
Your spelling is very accurate

ERCEEIEY

. Your spelling is mostly accurate
this up. Be creative! [Challenge: Use colours, Be careful: think Your adjectives are in the correct position in the sentence
about adjectival position and agresment) e -
our adjectival agreement is correct
other:

.

you can mak

EB1
cover all bullet points

Check spelling using your knowledge organiser

Remember that adjectives come after nouns in Spanish

rRemember that adjectives must agree with the noun it's describing. Usually an ‘3"
for describing feminine nouns.

1.e. tengo una cobaya negra

Other:

Do now:
Correct the highlighted errors
Write an answer to the bullat points you have missad (highlighted above)

complate the work on adjectival agresment

Other:
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CROMPTON HOUSE SCHOOL KS4/KS5 -
e SUMMATIVE ASSESSMENT FEEDBACK SHEET —
Student: [ Dater [ Class:
IMEG: | Grade Attained:
Based on my kst grade, | am working [please circle]
aberve target grade it target grade bebow target grade

Bszeszment Titke: Listening Mark: S50 Masienaim Mark f240
Year 11 mock 1 (AUT scaled:
2023} - higher tier Reading Mark: f60 Marks Achieved f240

Wiriting Mark: &0 scaled:

Speaking Mark: 60 K Actilavad %

90-ward essay topic:

p—y

peimte sarge A1 an

1 can write 90 werds on theme 1 responding to 2 4 bullet ponts clearly and | Red ].ﬂmbwl Gmen]
i the aggropriate time frame (present, parst or future). | use a varetyof  ©

vecabuliry and structures and same complex linguage (achievieg 14 or

mare out of 16)

150 word essay topic:

Cartent: s = 12 [ Accuracy Fil TOTAL: 1z

Cemtart™ Ranga™ Aeruraty

WIS [0 et bulles points W3 |0 Verypoodvanengof oo | 5 | 0 D very accunee
5 Fully oebevant & desited @ Very pood variery of a  Eroes in comples structures
8 Aot o information Srucharas S Varks secwe
o Utthe/no ambiguty & Complas jastences sccurste
a3 juasiie & Flusnt and cobanent

0T |5 Atkess 1 Bute pont i |0 Gemeraiy i
o Almost shewys rebevant o Minoreron
3 Alat ot doematicn 5 Emoes in cometes structures
S A bew ambipuites S Verts mostly secure
T

73 o At heasm | Buer pone 78 o Gond varieny of vocah T | o Feasonably sconme
5 dGemaraly ralevant & Andstroctores o Mince snd major arort
o Quite s lot of infe & Compiaslarg sttempted @ Verts wuslty aecue
o Some s et oocawonsl
5 2+ opinions gt

-5 o AT beaE | Guler pont &6 O Some warety of wooa E o
o Some relevant info &  And sirechures o Inbended meaning urcally cesr
o Communicstion lometmen Longer 1 o Vet cowmect

ctnar [earnectiens) sausky comect

P

13 o At kean | bulet pont 3 T L variety of vocah 1 o Mg sron
5 e bt ot = Andsrctures = Armgeant i wsrn
5 Comeurcaton nat ces = Short and umple sectences 2 intardes masning not sheay
3 lepiion chuar

o Ummited vt auccess

2 Mo bustent coreared, ['] [']

- rep——— bat,

Variety of Vozab _ Comlex Structures

Symanyme Innenshan Subsbnite st Negatiee Pt [partect/puetanne)

Detterent perior of verts | Time marken Infritres phraze Comparstiven Imparfect

emed repetsan Comnectaes Oyt gromouma Relaten davaen Pewar futurs.

Sochiticated Vocat Advertn Sempile tuture

Red | Ambar | Green
24-32 = green

HIGHER 150 word essay - | can write 150 words respanding to twe bullet

18-23 = amber | points giving relevant. detailed and clearly communicated information, My
language is very accurste and includes a secure use of verbs, varied
017 = red

wecabulary, stnactures and complesx language.

What went well [Teacher feedback]:

See mark scheme sbove.
Other:

What went well (Teacher feedback):
See mark scheme ahove.
Other:

Steps to progression|Teacher feedback] -

See mark schame abave — check the next band to see what you nesd ta do to imprave.

‘Steps to progression{Teacher feedback):
See mark scheme abave — check the pert and to see what you need ta da to imprave.

i Other
"
INow task completed by pupils:

Wirite & resparse to the missing bullet pointfs)

Aeldin at least 2 carmplex structures fsee survival kit in your KO)

Addd in 2+ ppinions

Resvises haaw o form the past tense and trandate the following below:
Rienise: b b form the Future berse and transiate the fellawing belaw:

.

.

o i Other
rr
Mow task completed by pupils:

‘Wirite & respanse to the mising bullet point

+  Develop bullet point

»  Includs 3+ justifiied opinkes

#  Include the fallmwing tenseds) inyour wark:

= Include at least 3 comples structures inta your work (ses survival kit in KO booklet]
Onher:

Document CSC-M&FP2021/December 2023 adopted by Curriculum Committee

Date 5" December 2023

...J Swift

Signed (Chair).

Print Name . Jonathan Swift...

Date of next review.
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