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Loving God - Caring for Each Other - Achieving Excellence 

Marking and Feedback Policy 2023-24 
              
 

This policy in practice outlines how teacher feedback is given to improve pupil learning.  
 
This policy supports the idea that feedback should be ‘meaningful, manageable and 
motivating’. 
 
This Feedback Policy is developed to work in each department and is in line with effective practice from the EEF. 

The methods and timing will need to be considered with careful professional judgement in each subject so that 

the particular learning context of an individual pupil is taken into account. 

The Department for Education’s research into teacher workload has highlighted written marking as a key 

contributing factor to workload. As such, a working party of teachers/lead practitioners at Crompton House has 

investigated alternatives to onerous written marking which can provide effective feedback in line with the EEF’s 

recommendations, and those of the DfE’s expert group which emphasises that feedback should be: meaningful, 

manageable and motivating. We have also taken note of the advice provided by the NCETM (National Centre for 

Excellence in Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported 

by the design and preparation of lessons. 

At Crompton House feedback should be: 

1. (Meaningful) Follow high quality instruction, including using formative assessment strategies. The formative 
assessment strategies should be designed to assess the learning intentions and assess learning gaps so 
feedback can be direct. 

2. (Manageable) Be timely. Curriculum areas should discuss and evaluate when feedback should be provided 
so that learning is maximised. Feedback should focus on: moving learning forward, targeting specific 
learning gaps, it may focus on the task, subject and self-regulation strategies. 

3.  (Motivating) Careful thought should be given to how students receive feedback. Pupil motivation, self-
confidence, trust, and capacity to receive information can impact on effectiveness. Teachers should 
therefore implement strategies to encourage learners to welcome feedback. Teachers should monitor 
whether pupils are using it. Teachers should provide opportunities for feedback to be used so that pupil 
learning can progress. 

A shared understanding of teacher feedback: 
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1.The principles of effective feedback 
1. Lay the foundations for effective feedback. 
Teachers will provide high quality instruction in lessons, including the use of formative assessment 
strategies (using the effective questioning strategies we have committed to). High quality initial 
instruction will reduce the work that feedback needs to do; formative assessment strategies are 
required to set learning goals (what do I want students to know, understand and be able to do?) and to 
assess learning gaps (how will I know what they know?) so feedback can be given to work towards a 
class going of all students knowing more and mastering more. 
 
2 Deliver appropriately timed feedback that focusses on moving the learning forwards.  

a) Teacher judgement is important here – when is more immediate/ delayed feedback required? 
The task, individual and class understanding should all be considered when planning lessons. 

b) Feedback should focus on moving learning forward. High quality feedback may focus on the task, 
subject and self-regulation strategies (see the work we have done on metacognition- have 
students got the tools/ checklists to regulate their learning?) 

 
3 Plan for how pupils will receive and use feedback. 

a) Careful thought should be given to how pupils receive feedback. Knowing that the wording of 
feedback is important to motivation and the time given for students to act on it is essential for 
their improvement. Teachers should implement strategies that encourage learners to welcome 
feedback and should monitor whether students are using it (p38-44 of close the gap toolkit). 

 
Additional considerations: 

o the focus of feedback and marking should be to further children’s learning. 
o evidence of feedback and marking is incidental to the process; we do not provide additional 

evidence for external verification. 
o written comments should only be used where they are accessible to students according to age and 

ability. 
o feedback delivered closest to the point of action is most effective, and as such feedback delivered 

in lessons is more effective than comments provided at a later date. 
o feedback is provided both to teachers and pupils as part of assessment processes in the classroom 

and takes many forms other than written comments. 
o feedback is a part of the school’s wider assessment processes which aim to provide an appropriate 

level of challenge to pupils in lessons, allowing them to make good progress. 
o feedback should be regularly evaluated through student voice, assessment grades, in dialogue 

with colleagues to find what works for ensuring effective practice. 
o Pupils’ work should be reviewed by teachers at the earliest appropriate opportunity so that it 

might impact on future learning. Pupil premium students should be prioritised to close the 
attainment gap. 

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF 

toolkit to ensure that children are provided with timely and purposeful feedback that furthers their 
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learning, and that teachers can gather feedback and assessments that enable them to adjust their 

teaching both within and across a sequence of lessons. 

 

2. Departmental methods for feedback 
Teachers in all subjects are committed to providing effective feedback that is timely and moves learning 

forward. Some methods that are used in some subjects:   

a) Written methods of feedback; decoder comments may be used, raw marks or percentages. 

Written feedback will usually focus on a specific task, subject or self-regulation and students will 

be given time to act on the feedback. 

 

b) Students will also be supported with self and peer assessment methods to help them develop an 

understanding in a task, subject or self-regulation. 

 

c) Verbal feedback will be given frequently. (See close the Gap booklet p59-62)  

 

3.Common marking codes 

The aim of this school-wide approach is to ensure high quality written communication within every 

subject area. The symbols below should be annotated, where relevant, on students’ written work to 

show students where they need to improve. 

 

Literacy Codes 

Marking for Literacy   
 

At every formative and summative assessment point there will be an element of literacy feedback adapted 
to suit the discipline of specific subjects. This could include feedback on spelling, punctuation and 
grammar using the common marking codes below, as well as feedback on vocabulary, oracy and writing 
conventions. 
 

When using marking codes, the most common errors will be highlighted and annotated:  
Sp    =     spelling error.  
P      =      punctuation.              

E      =      expression – check it is clear and accurate.  
//       =      Start a new paragraph.  
 
 

All students, in all year groups must have these marking code stickers on the front of their books/folders. 
 

 

4. Departmental professional learning 
 

Teachers in all Subjects are committed to continually developing their own knowledge of effective 

feedback strategies and understand the importance of being secure in applying these skills. In addition 

to the whole school feedback resources, the department promotes collaboration between colleagues; 
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the sharing of effective practice, co-planning, moderating, team marking, coaching, and feeding back in 

a climate of professional respect and the spirit of critical friendship. 

Opportunities are provided for teachers to find out more information about the specific needs of 
students within their classes so that teachers can adapt their teaching/ feedback to respond to the 
strengths and need of the students they teach.  Departmental feedback codes may be used to ensure 
that feedback is phrased in the most useful way and that students have direction as to how they can 
improve a piece of work. 
 
Teachers in all subjects may find the following blogs/ books/ resources useful for developing their 
knowledge: 
 
 
EEF Poster: 
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Appendices 1 

Subject Example of non-negotiable document. (English KS4) 
 

 Marking and feedback Policy 

Department:English     Year Group: 10                           Term: Autumn 

AUT 1  

Summative/Formative  Key Marking Piece Feedback type given  H/WK or 
Classwork  

Date deadline  

Formative Language paper 2 question 2 Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - written with CHS 
sticker 

Home Week 1 

Formative Language paper 2 question 3 Personalised – peer-assessed written with CHS 
sticker 

Class Week 2 

Summative  Language paper 2 reading section Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - written assessment 
sheet and PLC 

Class Week 3 

Formative Language paper 2 question 5 Personalised – self-assessed written with CHS 
sticker 

Class and Home Week 4 

Formative AIC Act I Quiz Doddle % - recorded by students / now 
replaced by paper quiz 

Home Week 5 

AUT 2   

Marking must be meaningful, manageable and motivating. We believe that verbal feedback and constructive marking help raise standards. These 

strategies form the most useful and powerful ongoing diagnostic record of achievement. Feedback and marking makes tracking of learning objectives and 

outcomes for individual learners on a day-to-day basis manageable and feeds onto the next cycle of planning for teaching. It is also an extremely 

effective medium for ensuring that the learners are aware of their own progress and how they can improve. 
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Summative/Formative  Key Marking Piece Feedback type given  H/WK or 
Classwork  

Date deadline  

Formative One AIC paragraph Personalised – self-assessed written with CHS 
sticker 

Class Week 8 

Formative AIC Act II Quiz Peer assessed in class Home Week 9 

Summative AIC essay Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher – marking sticker 

Class Week 10 

Formative AIC Act II quiz Doddle % - recorded by students Home Week 11 

Formative One AIC paragraph Personalised – peer-assessed written with CHS 
sticker 

Class Week 12 

Summative AIC essay Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - sticker and PLC 

Class Week 13 

Formative AIC Act III quiz Doddle % - recorded by students Home Week 14 

 

Department:English     Year Group: 10                           Term: Spring 

Spring 1  
Summative/Formative  Key Marking Piece Feedback type given  H/WK or 

Classwork  
Date deadline  

Formative Language paper 1 question 2 Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - written with CHS 
sticker + SPaG annotations 

Home As taught 

Formative Language paper 1 question 4 Personalised – peer-assessed written with CHS 
sticker 

Class As taught 

Formative Ozymandias and London Doddle quizzes Doddle % - recorded by students Class As taught 

Formative Practice GCSE poetry essay Personalised – self-assessed written with CHS 
sticker 

Class As taught 

Summative Summative assessment poetry essay Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - written with CHS 
sticker + SPaG annotations 

Class As taught 
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Formative Narrative / descriptive writing Personalised peer-assessed – verbal - written 
down by students 

Class and Home As taught 

Spring 2   

Summative/Formative  Key Marking Piece Feedback type given  H/WK or 
Classwork  

Date deadline  

Formative Doddle quizzes on Bayonet Charge, 
Remains and Storm on the Island 

% via Doddle homework As taught 

Formative Language paper 2 question 4 Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - written with CHS 
sticker + SPaG annotations 

Class As taught 

Formative Comparative mini essay on Tissue and 
the Emigree 

Personalised – self/peer assessed written with 
CHS sticker 

Class As taught 

 

Summer 1  
Summative/Formative  Key Marking Piece Feedback type given  H/WK or 

Classwork  
Date deadline  

Formative Language paper 1 question 5 – 
descriptive writing 

Personalised – peer-assessed written with CHS 
sticker 

 

Class As taught 

Formative Language Paper 1 question 4 Whole class – teacher - verbal - written down 
by students. 

Personalised – teacher - written with CHS 
sticker + SPaG annotations 

Class  As taught 

Summer 2  
Summative/Formative  Key Marking Piece Feedback type given  H/WK or 

Classwork  
Date deadline  

Summative Exam Language Paper 1 Personal written feedback sheet and PLC.  
Whole class feedback lesson on key areas to 

improve. 

Exam Exam date 
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Summative Exam Macbeth question Personal written feedback sheet and PLC.  
Whole class feedback lesson on key areas to 

improve. 

Exam Exam date 

Formative Macbeth Act III essay Peer or self assess using marking sticker. Class As taught 

 

Formative Narrative writing Personalised – peer-assessed written with CHS 
sticker 

Class As taught 

Spring 2  

Summative/Formative  Key Marking Piece Feedback type given  H/WK or 
Classwork  

Date deadline  

Summative Language Paper 1 PiXL feedback sheet exam 24.2.23 
Summative Language Paper 2 PiXL feedback sheet exam 24.2.23 
Summative Literature mock exam Whole class – teacher - verbal - written down 

by students. 
Personalised – teacher – feedback sheet and 

PLC 

exam 24.2.23 
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Appendices 2 - Subject specific exam of Marking and feedback policy 
complete. (MFL exam) 

MFL Feedback  
Policy in practice          
    
 

This policy in practice outlines how teacher feedback is given to improve pupil learning.  
 
This policy supports the idea that feedback should be ‘meaningful, manageable and 
motivating’. 
 
We want to develop a feedback policy that works in each department and is in line with effective practice from 

the EEF. We will outline some effective practice but want colleagues to understand that the methods and timing 

will need to be considered with careful professional judgement so that the particular learning context of an 

individual pupil is taken into account. 

The Department for Education’s research into teacher workload has highlighted written marking as a key 

contributing factor to workload. As such, a working party of teachers at Crompton House has investigated 

alternatives to onerous written marking which can provide effective feedback in line with the EEF’s 

recommendations, and those of the DfE’s expert group which emphasises that feedback should be: meaningful, 

manageable and motivating. We have also taken note of the advice provided by the NCETM (National Centre for 

Excellence in Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported 

by the design and preparation of lessons. 

At Crompton House feedback should be: 

4. (Meaningful) Follow high quality instruction, including using formative assessment strategies. The formative 
assessment strategies should be designed to assess the learning intentions and assess learning gaps so 
feedback can be direct. 

5. (Manageable) Be timely. Curriculum areas should discuss and evaluate when feedback should be provided 
so that learning is maximised. Feedback should focus on: moving learning forward, targeting specific 
learning gaps, it may focus on the task, subject and self-regulation strategies. 

6.  (Motivating) Careful thought should be given to how students receive feedback. Pupil motivation, self 
confidence, trust and capacity to receive information can impact on effectiveness. Teachers should 
therefore implement strategies to encourage learners to welcome feedback. Teachers should monitor 
whether pupils are using it. Teachers should provide opportunities for feedback to be used so that pupil 
learning can progress. 

A shared understanding of teacher feedback: 

 

MFL 
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1.The principles of effective feedback 
1. Lay the foundations for effective feedback. 
Teachers will provide high quality instruction in lessons, including the use of formative assessment 
strategies (using the effective questioning strategies we have committed to). High quality initial 
instruction will reduce the work that feedback needs to do; formative assessment strategies are 
required to set learning goals (what do I want students to know, understand and be able to do?) and to 
assess learning gaps (how will I know what they know?) so feedback can be given to work towards a 
class going of all students knowing more and mastering more. 
 
2 Deliver appropriately timed feedback that focusses on moving the learning forwards.  

c) Teacher judgement is important here – when is more immediate/ delayed feedback required? 
The task, individual and class understanding should all be considered when planning lessons. 

d) Feedback should focus on moving learning forward. High quality feedback may focus on the task, 
subject and self-regulation strategies (see the work we have done on metacognition- have 
students got the tools/ checklists to regulate their learning?) 

 
3 Plan for how pupils will receive and use feedback. 

b) Careful thought should be given to how pupils receive feedback. Knowing that the wording of 
feedback is important to motivation and the time given for students to act on it is essential for 
their improvement. Teachers should implement strategies that encourage learners to welcome 
feedback and should monitor whether students are using it (p38-44 of close the gap toolkit). 

 
Additional considerations: 

o the focus of feedback and marking should be to further children’s learning. 
o evidence of feedback and marking is incidental to the process; we do not provide additional 

evidence for external verification. 
o written comments should only be used where they are accessible to students according to age and 

ability. 
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o feedback delivered closest to the point of action is most effective, and as such feedback delivered 
in lessons is more effective than comments provided at a later date. 

o feedback is provided both to teachers and pupils as part of assessment processes in the classroom 
and takes many forms other than written comments. 

o feedback is a part of the school’s wider assessment processes which aim to provide an appropriate 
level of challenge to pupils in lessons, allowing them to make good progress. 

o feedback should be regularly evaluated through student voice, assessment grades, in dialogue 
with colleagues to find what works for ensuring effective practice. 

o Pupils’ work should be reviewed by teachers at the earliest appropriate opportunity so that it 
might impact on future learning. Pupil premium students should be prioritised to close the 
attainment gap. 

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF 

toolkit to ensure that children are provided with timely and purposeful feedback that furthers their 

learning, and that teachers can gather feedback and assessments that enable them to adjust their 

teaching both within and across a sequence of lessons. 

 

2. Departmental methods for feedback 
Teachers in MFL are committed to providing effective feedback that is timely and moves learning 

forward. Some methods that are used in MFL are: 

d) Written methods of feedback; decoder comments may be used, raw marks or percentages. 

Written feedback will usually focus on a specific task, subject or self-regulation and students will 

be given time to act on the feedback. 

 

e) Students will also be supported with self and peer assessment methods to help them develop an 

understanding in a task, subject, or self-regulation. 

 

f) Verbal feedback will be given frequently. (See close the Gap booklet p59-62)  

 

g) Whole class feedback: WAGOLL, addressing common misconceptions as they arise, teacher 

circulation to address common errors 

 

h) Use of PLCs  

 

i) Computer room instant feedback on Teams 

 

j) Use of a visualiser   

 

k) Assessment for learning: mini whiteboards, thumbs, RAG, targeted questioning, hands up for 

scores 

 

l) Vocab SWIKs  

 

KS3 specific examples of feedback (what is common across a year group?): 

• Mini SWIKs (vocab tests bi-weekly on small units of vocab) 

• Big SWIKs (vocab tests at the end of each half term) 
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• Individual written feedback on paragraphs of writing  

• Phonics tests – 2 per year with an individual mark and whole class feedback 

• WAGOLLs and visualiser whole class feedback  

KS4 specific examples of feedback (what is common across a year group?): 

• Mini SWIKs (vocab tests weekly on small units of vocab) 

• Big SWIKs (vocab tests at the end of each unit) 

• Individual written feedback on essays  

• Mock speaking exams with feedback  

• WAGOLLs and visualiser whole class feedback 

KS5 specific examples of feedback (what is common across a year group?): 

• Mini SWIKs (vocab tests on small units of vocab – 3 per topic) 

• Big SWIKs (vocab tests at the end of each unit) 

• Individual written feedback on summaries, essays, written work answering a question 

• Regular stimulus card feedback – minimum 1 per topic 

• WAGOLLs and visualiser whole class feedback 

Teachers in subject ensure students understand feedback and know how to engage with it by: 

• Giving DIRT time – this is embedded into the scheme of work  

• Using the visualiser to explore WAGOLLs  

• Setting misconception/spot the error starters and going through these with the whole class 

before pupils engage with individual feedback  

• Circulating around the classroom while pupils are completing red pen tasks, in order to assist 1-

2-1 

3.Common marking codes 

The aim of this school-wide approach is to ensure high quality written communication within every 

subject area. The symbols below should be annotated, where relevant, on students’ written work to 

show students where they need to improve. 

 

Literacy Codes 

Marking for Literacy   
 
At every formative and summative assessment point there will be an element of literacy feedback adapted 
to suit the discipline of specific subjects. This could include feedback on spelling, punctuation and 
grammar using the common marking codes below, as well as feedback on vocabulary, oracy and writing 
conventions. 
 

When using marking codes, the most common errors will be highlighted and annotated:  
Sp    =     spelling error.  
P      =      punctuation.              

E      =      expression – check it is clear and accurate.  
//       =      Start a new paragraph.  
 
 

All students, in all year groups must have these marking code stickers on the front of their books/folders. 
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4. Departmental professional learning 
 

Teachers in MFL are committed to continually developing their own knowledge of effective feedback 

strategies and understand the importance of being secure in applying these skills. In addition to the 

whole school feedback resources, the department promotes collaboration between colleagues; the 

sharing of effective practice, co-planning, moderating, team marking, coaching and feeding back in a 

climate of professional respect and the spirit of critical friendship. 

Opportunities are provided for teachers to find out more information about the specific needs of 
students within their classes so that teachers can adapt their teaching/ feedback to respond to the 
strengths and need of the students they teach.  Departmental feedback codes may be used to ensure 
that feedback is phrased in the most useful way and that students have direction as to how they can 
improve a piece of work. 
 
Teachers in MFL may find the following blogs/ books/ resources useful for developing their knowledge: 
 
 
EEF Poster: 
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7. Subject non-negotiable document  
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8. Appendices – subject specific examples of effective practice.  
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